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This is a pilot study to explore the classroom ienpentation of the Lions Quest
Program in Turkey. Teachers of first through eigbtades at two elementary schools
who applied the program were interviewed about phegram and their classroom
practices while they were also observed and thiisscooms were also observed
Considerable program implementation differencesewieund within and between the
schools. Three main issues were raised in thevietgs, namely that the teachers were
not clear about whether social emotional learni8gL) skills should be taught to
students as a separate lesson or not; they seemagoubt whether school personnel
should be responsible for SEL implementation; dtttbagh they had positive views of
the implementation, they underlined that studestgiial and emotional wellbeing is
dependent on family background and the developiatyrity of the child. In conclusion,

the teachers expressed positive views about thesLG@uest Program, yet lacked strong
opinions about when, where, and by whom the prognaeded to be included in the
curriculum. Limitations, implementation challengesyd implications for SEL in the

Turkish context were also identified.
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Evidence-based research on the impact of Socialtiéna Learning (SEL) in schools has shown
many positive outcomes (Durlak et al., 2010; Greeglet al., 2003; Payton et al., 2000). Progranadable
for teachers to develop SEL skills in children ud#Promoting Alternative Thinking Strategies (PATHS),
Can Problem Solve (ICPS), Lions Quest: Skills faov@ng, The Incredible Yearsand many others.
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Although endeavors aimed towards opening a spacddeeloping social and emotional skills in schools
have increased in recent years (Berkowitz & Bi€0Q%), some resistance to such initiatives is biilth
observed in schools and being reported by tea¢Bakser et al., 2010; Domitrovich et al., 2008; \\Vit986).

Witt (1986) pointed out that program effectiveneasnot be considered the only factor in teachers’
decisions regarding the adoption of a specific mogand its continuous implementation in their flasms.
Teachers also consider time and resources, theetiwsd orientation of the intervention, and ecatad
intrusiveness. Bywater and Sharples (2012) aldedstinat selection of a well-evidenced program maly
guarantee success; wide arrays of professionalafawent support also need to be provided. Alsoifsogmt
are teacher hesitations, such as feeling inadedoateach SEL, not seeing SEL as being within tfadir
description, lack of time due to pressure of acaderantent, believing there is no payoff, and @ne
about loss of classroom control (Domitrovich et 2008; Han & Weiss, 2005; Walker, 2004). In Missing
Piecereport by CASEL (2013; 2015), 80% of the teacliedicated that they think SEL skills are important
and 81% reported that they are interested in regpi@dditional SEL training. However, 81% also sthdt
time is a big constraint to implementing SEL progsa

Reluctance of implementing SEL at schools is egflgaévident in Turkey. As a developing country,
Turkey has a huge population of youngsters for wlealucational opportunities are limited, depending o
national examinations to get into schools. In thetext of Turkish schools, one might expect thatieng
SEL skills would become a necessity due to the pigitentages of violence and incidents of aggressio
schools (Bulut, 2008; Ozgur, Yorukoglu, & BaysanaBaci, 2011). To date, momentum has been slow
(Diken, Cavkaytar, Batu, Bozkurt, & Kurtyilmaz, 2001 Ocak and Arda (2014) reviewed three SEL program
implemented in Turkish schools and provided infdioraon the content, aims, and implementation and
evaluation processes, to help schools and teathesslect the program that best fit their needsichers’
theoretical knowledge and their comfort with andegatability for programs are identified as parddtrong
basis for quality implementation (Devaney, O'Bri&esnik, Keister, &Weissberg, 2006).

A very limited number of SEL programs are availaioleteachers in Turkey. One of these, the Lions
Quest Program, has proven to be an effective pnodgesgeting areas of most concern in Turkish school
reduction of problem behaviors, increasing prodobihaviors (Berkowitz & Bier, 2005), empowering
adolescents to resist peer pressure (Eisen, Zell&aviurray, 2003; Eisen, Zellman, Massett, & Murray
2002; Foxcroft & Tsertsvadze, 2012), helping stislea develop relationships, improve grades, addce
dropout rates (Laird & Black, 1999). As an init&tep in more widespread SEL program dissemination
Turkey, a preliminary study is needed to understaadhers’ views and classroom practices relatntpe
Lions Quest Program in elementary schools in TurlBy investigating programs such as Lions Quest by
observing classrooms and asking teachers’ opinabwut the program, important issues can be better
understood before any attempt is made to formaiyuate the program and go to scale.

The Lions Quest Program was started in 1975 in W$A and first funded by Lions Clubs
International in 1984 (Lions Clubs Internationall2@; 2013b). The program has been implemented in 85
countries by teachers, specialists and trainecibacirkers in a wide range of applications in biattmal and
non-formal settings. Implementation may be cardationly by practicing professionals completing cfie
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training. It consists of three sub-programs targgtiifferent grade levels from kindergarten throudmgh
school: Skills for Growing, grades K-5; Skills fAdolescence, grades 6-8; and Skills for Actiondgsa9-12
SEL programs’ targeted components are defined bgEIA(2013; 2015) as self-management, self-
awareness, social awareness, relationship skitid, rasponsible decision-making. Lions Quest has bee
developed on those components. The program ergesistudents to develop social and emotional skills
become active volunteers contributing to their camity, learn to protect themselves and others from
violence, and to avoid substance abuse. The maeirtant characteristic of the Lions Quest Prograrthe
teacher training which is aimed at providing theipee environment in which children may be effeety
assisted to face the problems that they will entayum life. The program is based on the valuesaking
responsibility, living healthily, making positiveedisions, volunteering, and feeling grounded in ifigm
school, and community (Lions Clubs International 28, 2013b; Pinar & Gol-Guven, 2010). In Tablehk t

Lions Quest Program for 5th grade is shown as amele of units and lessons.

Table I. Units and lessons of B grade Lions Quest Program

Unit 1 — A Positive Learning Community Unit 4 — Health and Prevention

Lesson 1: Important People to Know Lesson 1: The Problem with Drugs

Lesson 2: The Respect of Shared Agreements | Lesson 2: Coming to Terms with Decision Making
Lesson 3: A Finely Tuned Machine Lesson 3: Taking Steps

Unit 2 — Personal Development Lesson 4: What Are the Influences?

Lesson 1: There Are Values in All of Us Lesson 5: Chemical Dependency:

Lesson 2: | Can Do It! Lesson 6: Class Hearing on Drugs

Lesson 3: Feeling Confident Lesson 7: The Power of Positive Peer Pressure
Lesson 4: | Am Right on Target Unit 5 — Leadership and Service

Lesson 5: | Want to Hit the Bullseye! Lesson 1: | Can Make a Positive Impact
Lesson 6: I'm Focusing on Feelings Lesson 2: My Talents, Skills, and Interests
Lesson 7: Dealing with Difficult Emotions Lesson 3: Identifying Important Needs

Lesson 8: Positive Thinking Achieves Goals Lesson 4: Together We Can Make a Difference
Unit 3 — Social Development Lesson 5: Can We Get There from Here?
Lesson 1: Lend an Ear Lesson 6: Places, Everybody!

Lesson 2: Figuring Out Friendship Lesson 7: We Did It! What Did We Do?

Lesson 3: Everybody Wins! Lesson 8: Shout It from the Rooftops

Lesson 4: Group Workout Unit 6 — Reflection and Closure

Lesson 5: Environment Check Lesson 1: Publishing Our Successes

Lesson 6: Recognizing Bullying Behaviors Lesson 2: The Time of Our Lives

Lesson 7: Responding to Bullying Behaviors

Lesson 8: Dealing with Bullying Behavior

Note Facilitator’'s Resource Guide"{grade) retrieved fronhttps://www.lions-quest.org/
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The Lions Quest Program has passed through sepleasks before being introduced to schools in
Turkey. The Turkish version of the program was Hase the Swedish version, with some added features
adapted from the longer, more comprehensive, argflycéo implement American version. After the
necessary translation, experts in the area of Skkked on the program to make it culturally and
institutionally appropriate for Turkish schoolsathers, and students from PreK-High School.

A certified trainer from Sweden carried out initigacher training in Turkey during a pilot phase,
while at the same time undertaking hands-on trgioinTurkish trainers in order to build a localitrer team.
The training of trainers candidates were selectezbraing to their years of experience as educdtiona
practitioners and their competence in English,esithey would be receiving training in English arduring
status as international Lions Quest Program trawa@ners. They first observed the trainer in actituring
several training sessions, and then received axtemglividual coaching, skill building and mentogi over a
period of 18 months. They received feedback fromtthiner and their progress was charted and eealua
according to a rigorous criteria-based systemuitioy the assessment of video-recordings of thesisiens,
which were, as a final step, sent to the Lions Q&esgram trainer selection committee based inUBaA.
The committee chose three training of trainers ickaids, over a period of 4.5 years, the first obmhbegan
actively training teachers in 2008. The Lions QuBsbgram was initiated in Turkish schools from
kindergarten to 12th grade in different cities B08. Three hundred and ten schools were partioigatnd
more than 1700 teachers had attended training sesniy the year of 2012.

Methodology

This study describes teachers’ ideas and viewseoptogram, its perceived effectiveness, and detalil
about the program’s implementations in Turkey. ivitavs with teachers asked about their opinionghef
program, its effectiveness, their classroom prastiavhether they saw any positive changes in stsden
behaviors after their implementation, and their gasjions to improve the content, method, and
implementation in school. Observations were cotetijcfocusing on identifying the general atmosptudre
classrooms and the specific program implementatiesnpted.

For this preliminary study, schools located innftal that implemented the program were invited to
participate. Out of five schools, two schools (pnigate and one public) volunteered to take pane $chools
were similar to each other in terms of the numbestadents, classrooms, and teachers in each tgade
The principals of the two schools were informed wibthe aims of the study and the anticipated
responsibilities of teachers. The school principatsl teachers helped to schedule the observatioths a
interviews.

Ten classrooms in the public school (School A) 8ntlassrooms in the private school (School B)
were randomly selected for a full day of observatidour-long semi-structured interviews were cotiddc
with 13 teachers whose classrooms were also olikere School B, 7 of 8 teachers were interviewiad;
School A, 6 of 10 teachers were interviewed. That of the teachers said that they did not have fione
interviews. In School B, a focus group was condiietéh a team of counselors, at their request.aDare
collected in June 2012.
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Observations and interviews were conducted by gradstudent researchers studying elementary
education and trained by the principal investigaiwaining took place in four elementary schoofsikir to
the schools participating in the study, througmtabservations and working to achieve reliablesensus.
In order to understand the general classroom athesspndicators of Orderly Classroorwas used (Gol-
Guven 2013, 2014, 2016; Golly & Snead, 2004). Tod telped to describe some components such as
classroom layout and design, order in routinesjesits’ behaviors and interactions, and studeniqgizetion
in decision making. To foster systematic observatid Lions Quest and related instruction, eight mai
program applications were identified; indicatorgositive use are summarized in Table Il. Grouritiedry
sorting and coding strategies were used to anaheenterview data (Glaser, 1992). Constant corspari

selective coding was then used to generate codeshwere then grouped to create final themes.

Table Il. Observation rubric for Lions Quest Program — Positive Examples

The use of (}-Bear (program mascot)
Effective use by students by interacting with it. Teachers use it in their lessons. It is available most of the

time. The usage is appropriate to its aim. Treated as a classroom member.

Problem solving
Children have a chance to solve their own problems while teachers are available for any help. Teachers
provide time and space for children to talk about their concerns or issues. Children are encouraged to be a

part of the solution.

Use of energizers (group games)
Energizers are used by teachers to develop group dynamics. Collaborative and cooperative games are

used. Teachers use energizers to collect children’s attention back again.

Following the rules
Teachers provide space and time for children to establish and follow the rules. Teachers wait for students

to remind the rules to each other if not followed.

Positive decision making
Teachers help children make healthy and positive decisions by providing in class activities (e.g., healthy
life style, protecting oneself from harmful situations). Children give positive feedback to teachers about

these activities.

Asking for help
Children ask for help from friends and teachers.

Diversity of groups
Techniques are used by teachers to help children have chances to be in a variety of small groups.

Understanding and expressing emotions
Children are free to express their emotions. Children indicate that they understand other’s emotions.

Teachers encourage children to express emotions in class.
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Results

Teachers’ views of program and implementatilrterviews showed positive views of the teachers
about the program content and educational practitéise program. Most teachers in School A fetit tthe
most impressive part of the training was their ialéhe training seminars. Some participants refeto their
years in teaching and indicated that they wereliregbin frequent in-service seminars, yet found ltlens
Quest seminars to be a source of new skills theidcapply in their classrooms. Teachers also recenuad
that continued mentoring following the training seans, such as visits of program experts duringsttieol
year, would increase the likelihood of implementihg program in the classrooms. Concerns includethb
a separate lesson time for the program, and fedtirgatened in their classroom authority, in thatsnts
should behave well because they were asked to dy $leir teachers. When asked about implementation
teachers did not seem to grasp the developmeratsof the curriculum and seemed more inclinegst®
activities to meet immediate needs; in the absehtigose needs, or in terms of preventing probletmliors
like drug use, teachers preferred not to implenpeagram components. For example, although the tQues
Bear (Q-Bear) is expected to be used as a classppompt, it was used in a more behavioristic waging
given to students who behaved well or to withdrawsituations where the students behave negativiely.
School B, the teachers said creating random grbejped students know each other better and brolgeep
cliques and same-gender groups.

Classroom Observation®hysical space, layout, rules about posting maseréand organization of
interest centers varied within and between schawld, affected elements of program implementatiarso
important was the role of the teacher in conflit&ituations. The supportive role of the teacheprioblem
solving is one of the main components of Lions Quiestead of paying attention to negative behayitre
teachers’ task is to help students start posititeractions and become responsive to their peeshbying
genuine effort to build relationships. However, opite behaviours were observed on multiple occasion
More generally, the program suggests a varietytrategies to create a positive atmosphere, buethese
not seen frequently in the program classroomsbetiame clear that pre-established norms would requi
more training and support to become dislodged agiteibaligned with Lions Quest Program values and
pedagogy.

Table Il presents a summary of the main findingsrf the interviews and classroom observations for
each of the two schools.

Discussion and Conclusions

Within the schools willing to participate in thigidy, there was variety in program implementation.
In School A, teachers made individual decisionsualhen and how to carry out lessons, while SciBsl
personnel decided to have a 40-minute lesson eveek. Regardless of implementation, there wasladéc
acceptance of the program. The teachers in bothotclappeared to be assigning primary respongilidit
developing SEL skills to the families and were miblsely to attribute positive change in behaviocs t
children’s becoming more mature. These findinggyssgthat even though the training was well reckiite
was not sufficient to be applied in the classrooms.
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Table Ill. Summary of findings from interviews and observations in School A and School B

School A

School B

Interviews

Suggestions for the training seminar

Suggestions for the program content, the areasnuge
improvement and integrating the program to the
curriculum

Q-Bear was used in a system of praise and punidhr

Q-Bear was not made available for children during
class day. It was used in the Lions Quest lessons.

No specific examples related to the program were
provided.

Specific examples were provided and observed.

Developing SEL skills is related to family, matyrit
and learning classroom routines

Developing SEL skills is related to maturity and
learning classroom routines; supporting SEL teaghi
at school needs to be supported by families.

Random grouping was not used.

Random grouping was used.

Energizers were not used.

Do not need energizers, students are already active

Observations

Physical layout, organization, materials, visughsi
such as rules and daily plans seemed to be inatieq

Physical layout, organization, materials, visughsi
such as rules and daily plans seemed to be adequa

No systematic ways of program implementation

Program was implemented by using the available
lesson plans, but ownership of the program was
unclear.

Incidents of teachers’ negative attitudes towards
conflicts and problems are observed.

Evidence of some examples of providing models fo
conflict resolution and problem solving, but teashe
seemed to be didactic.

Decision making is not perceived as a process,
students’ knowing the right answer is pursued by
teachers

Positive feedback about students’ effort is proditg
the teachers to encourage participation and effort.

d

A

te

[

Zins and Elias (2007) stated that all personnea sthool need to agree on the ‘value’ of the progafore

undertaking implementation, and there must be adzgional readiness for it. Similarly, Domitrovidt al.

(2008) found that if teachers do not see the vafieskill or a lesson, they may skip even the aeenents

of the program.

An important lesson in the Turkish implementatiantext is that beyond training, teachers need

specific guidance and ongoing support in how toafit SEL program into their school day and routine.
Otherwise, generalization is unlikely to occur (Bawitz, 1999). Elias and Moceri (2012) stated tifidhe

context does not support it, skills taught in SRlricula cannot be reflected in students’ behaviamd

therefore teachers will not perceive a benefitisEBppears to be true in the pilot schools, antgms may be
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even more true in the schools unwilling to parttein the study. Teachers underlined the needdeive
external support from the program experts. Moresustdnding of program rationale and content anaiogg
support, as well as in-class demonstrations, appiitant to ensure the quality of program fidelibyaie,
Mahdavi, & Borthwick-Duffy, 2003).

The main limitation of the study is that only twolunteer schools were observed. The findings of
this study should be interpreted with great cautioe to time and sampling limitations. The studyswa
conducted in Istanbul, which also limits generdliligy. Nevertheless, it is clear that systemaéseaarch into
the nature and extent of SEL implementation in ®irkschools, whether through Lions Quest or other
program, is an essential step for future prograsSEL development in school. For that researchremo
systematic ways of data collection and programuatain are recommended. The findings from thist ém
be used to create more structured interview questito test hypotheses generated by this studggr&m
fidelity and integrity studies will need to havenger time frames, as well as ways of understanttieg
process by which a program is considered for adomind actually comes to enter a particular sch&&L
skills are still highly relevant to Turkish youtiméhthe challenges they face, but it is clear tlaaheschool
must approach implementation with appreciation gmdance for adaptation to specific school anducalt
contexts, and that programs chosen for implemeamatiust include provisions for ongoing implemeratati

support beyond the training.
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