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Abstract:

Purpose: The aim of the research was to analyze the primary motivations of students for
undertaking higher education and to identify the key factors influencing their choice of a
specific educational offer.

Design/Methodology/Approach: A quantitative research methodology was employed, based
on the analysis of questionnaires directed at students. Students' expectations regarding the
educational offer and their motivations for studying were assessed. Data analysis was
conducted using Pearson's correlation coefficient.

Findings: It was determined that the main motivations for students to undertake studies are
acquiring knowledge and professional qualifications, prospects for development, and career
advancement. Building relationships and meeting new people is a significant, though not
dominant, aspect of student life. Parental expectations are not the main motivation for
undertaking studies. Pearson's correlation coefficient of 0.308 indicates a weak positive
linear relationship between students' expectations and their evaluations of the educational
offer.

Practical Implications: The research findings suggest that higher education institutions
should focus on the practical aspects of education, offering curricula that reflect the needs of
the job market. It is also essential to facilitate relationship-building among students and
promote student mobility. However, students' educational decisions are complex and can be
shaped by various factors, not just expectations regarding the educational offer.
Originality/Value: While many studies have focused on students' expectations in the context
of higher education, this research provides a unique perspective on the relationship between
students' expectations and their evaluations of the educational offer, using Pearson's
correlation coefficient analysis.
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1. Introduction

Contemporary higher education institutions operate in a dynamic environment that is
shaped by various factors such as technological advancement, globalization,
changing job market needs, and the evolution of expectations and aspirations of the
younger generation. In this context, adapting the educational offer to the current
needs and expectations of students becomes not only a challenge but also a
necessity.

The changing nature of work, the growing need for soft and interdisciplinary skills,
and the development of educational technologies require higher education
institutions to redefine traditional teaching methods and approaches to education.
Many education experts emphasize that the key to success in the 21st century is the
ability to continuously learn and adapt to rapidly changing conditions.

Understanding students' expectations regarding the educational offer is crucial for
effective education. It's not just about delivering the right knowledge, but also
enabling students to develop skills essential in the modern world, such as critical
thinking, teamwork ability, and intercultural communication.

Contemporary educational systems pose many challenges to students but also offer
diverse opportunities. Understanding the motivations that drive young people to
undertake higher education is key to tailoring the educational offer to their needs and
expectations.

Many students aim to acquire knowledge and qualifications that will allow them
personal and professional development. For others, it's important to combine studies
with work, mobility during studies, or the opportunity to meet new people and build
relationships. However, some may be motivated by external factors, such as parental
expectations.

Based on these observations, the hypothesis was formulated that for most students,
the primary motivation for undertaking studies is to acquire knowledge and
gualifications that will allow them personal and professional growth, rather than
external factors. This article will present research questions regarding the main
motivations of students, the influence of parental expectations on their decisions,
and the importance of opportunities to combine studies with work and mobility
during studies.
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The aim is to understand whether students view their studies as an opportunity for
fun and leisure or rather as a tool to achieve specific professional and educational
goals.

2. Literature Review
2.1 The Essence of Educational Quality - Concepts and Components

The quality of education in higher education is a multifaceted concept that has been
the subject of numerous studies and discussions for years. In the academic literature,
various concepts and components of education quality have been presented (Harvey
and Green, 1993). These concepts can be broadly divided into five main approaches.

Firstly, quality can be understood as excellence, where the aim is to achieve the
highest standard in the field (Tam, 2001). In this perspective, the priority is to
achieve world-class standards in teaching and research. Secondly, quality means
compliance with a specification or standard. Here, quality is measured by the degree
to which institutions meet specific criteria or standards (Srikanthan and Dalrymple,
2003).

The third approach is quality as value for money. In this context, the quality of
education is assessed in terms of cost-effectiveness (Vlasceanu, Griinberg and
Parlea, 2007). The fourth perspective is quality as transformation. In this case, the
emphasis is on the learning process and the extent to which students transform their
knowledge, skills, and attitudes (Barnett, 1992). Lastly, quality can be perceived as
user satisfaction, where the emphasis is on student satisfaction with the educational
experience (Aldridge and Rowley, 1998).

The components of education quality in higher education can be divided into three
main categories structural, process, and outcome. Structural components refer to
resources such as faculty, infrastructure, curricula, and technology. Process
components relate to teaching methods, interactions between students and teachers,
and assessment methods. Outcome components refer to learning outcomes, such as
students' knowledge, skills, and competencies, their satisfaction, and their successes
after graduation (Parri, 2006).

In conclusion, the quality of education in higher education is a complex concept that
encompasses many components and concepts. However, regardless of the approach
taken, understanding the needs and expectations of students and adapting to them to
ensure the highest level of teaching is crucial.

2.2 Education Quality and the Job Market

The quality of education is crucial for preparing graduates to enter the job market.
The contemporary job market requires employees to have not only substantive
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knowledge but also soft skills, adaptive abilities, and critical thinking (Robles,
2012). Therefore, higher education institutions are increasingly being evaluated for
their ability to provide students with the skills necessary for professional success.

In studies on graduate employability, it is often emphasized that employers expect
candidates to have communication skills, teamwork abilities, problem-solving, and
critical thinking, rather than just specialized knowledge (Hart Research Associates,
2015). These competencies are considered key in the context of a dynamically
changing work environment, where technological innovations and globalization lead
to the continuous transformation of professional roles.

However, many higher education graduates still face challenges transitioning from
education to employment. An indicator of this is the high percentage of graduates
who remain unemployed or are employed below their qualifications (OECD, 2019).
There is often a discrepancy between what educational institutions teach and what
employers expect.

To address these challenges, many institutions strive to strengthen collaboration with
the private sector and other stakeholders. For example, internship programs,
apprenticeships, or co-creating curricula with employer participation can help tailor
the educational offer to job market needs (Bridgstock, 2009). Moreover, modern
teaching methods, such as project-based or problem-based learning, can be effective
in developing practical skills and preparing students for real professional challenges
(Wagner, 2010).

In conclusion, the quality of education has a direct impact on graduates' ability to
integrate into the job market. To enhance employability, educational institutions
must not only impart knowledge but also develop key skills that are valued by
employers.

2.3 Students' Expectations Towards Educational Offerings

Students' expectations regarding the educational offer have long been of interest to
researchers and educational institutions. Among these expectations, obtaining a
diploma seems to be one of the most important priorities for most students, as
reflected in the literature on educational motivation (Deci and Ryan, 2000). On the
other hand, in today's globalized world, the opportunity to combine studies with
work is becoming increasingly valued, both for gaining professional experience and
for financial support during studies (Schwartzman, 2016).

Acquiring specific knowledge and professional qualifications is another key
expectation. As suggested by Pascarella and Terenzini (2005), higher education
brings benefits not only in terms of professional skills but also aids in the
development of critical thinking and the ability for independent learning. However,
the quality of this education is equally important.



Artur Kwasek, Maria Kocot, Krzysztof Kandefer, Artur Fiks,
Magdalena Kaczkowska-Serafinska
355

As noted by Arum and Roksa (2011), high-quality education is directly linked to the
level of student satisfaction and their subsequent professional success.

In many disciplines, practical experience in the chosen direction is an integral part of
education (Baxter Magolda, 2004). Therefore, students expect opportunities to gain
practical knowledge alongside theoretical knowledge. Expanding their knowledge
and competencies is equally important to them, related to the pursuit of continuous
development and adaptation in a dynamically changing environment (Dweck, 2006).

The social aspects of student life cannot be overlooked either. Meeting new people
and building lasting relationships is an important element of the academic
experience (Astin, 1993). Modern educational institutions also offer extensive
mobility opportunities, allowing for studying or internships abroad, which is
attractive to many young people (Teichler, 2009).

Equally important is the pursuit to satisfy other needs, such as having fun or
spending leisure time, which play a significant role in student life (Kuh, 2009). In
some cases, the motivation to undertake studies may also be the desire to meet
parental ambitions (Lareau, 2003).

Therefore, students' expectations regarding the educational offer are diverse and
multifaceted. Hence, educational institutions should tailor their offer, taking into
account these varied needs.

3. Methods and Materials
3.1 Methods

The aim of the research was to understand the primary motivations of students for
undertaking higher education and to identify the factors that are most important to
them in the context of the educational offer. The hypothesis was formulated that
most students decide to pursue higher education in order to acquire knowledge and
professional qualifications that will allow them personal and professional
development, rather than due to external factors, such as parental expectations.

Research questions were also formulated: What are the main motivations of students
for undertaking higher education in the context of acquiring knowledge and
professional qualifications? To what extent do the opportunity to combine studies
with work and the prospects for development and career advancement influence the
decision to pursue studies?

Are the opportunities to meet new people, build relationships, and student mobility
significant motivating factors for undertaking studies? To what extent do parental
expectations influence students' decisions to pursue higher education?
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In this article, the authors present the results of research conducted between May
and July 2023. The research sample consisted of 510 respondents. During the
research process, the authors collected socio-demographic data (Table 1).

Table 1. Sociodemographic data of the respondents

1. University: Frequency Percent, N=510
WSB 124 24.31%
UTH 170 33.33%
VISTULA 216 42,35%
Total 510 100.00%
2. Gender:

Female 290 56.86%
Male 220 43.14%
Total 510 100.00%
3. Age:

Under 21 161 31.57%
21-25 261 51.18%
26 — 30 37 7.25%
31-35 19 3.73%
Over 35 32 6.27%
Total 510 100.00%
4. Place of residence:

Rural area 81 15.88%
Small town (up to 20,000 inhabitants) 35 6.86%
Medium-sized town (20,000-50,000 inhabitants) 48 9.41%
Medium-sized city (50,000-200,000 inhabitants) 43 8.43%
Large city (over 200,000 inhabitants) 303 59.41%
Total 510 100.00%
5. Type of studies:

Full-time (daytime) 192 37.65%
Part-time (evening/weekend) 318 62.35%
Total 510 100.00%
6. Employment status:

Unemployed 57 11.18%
Employed full-time 210 41.18%
Employed on a contract or freelance basis 189 37.06%
Self-employed 35 6.86%
Engaged in agricultural activities 3 0.59%
Employed full-time and self-employed 16 3.14%
Total 510 100.00%
7. Year of study:

Bachelor's 1st year 163 31.96%
Bachelor's 2nd year 96 18.82%
Bachelor's 3rd year 99 19.41%
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Master's 1st year 66 12.94%
Master's 2nd year 86 16.86%
Total 510 100.00%

Source: Own study.

Table 1 presents the sociodemographic data of the respondents. Among the
universities where the respondents studied, the majority attended VISTULA
(42.35%), followed by UTH (33.33%) and WSB (24.31%). In terms of gender, the
majority of respondents were women (56.86%), while men constituted 43.14%.

Regarding age, the largest group of respondents was between 21 to 25 years old
(51.18%), and the smallest group was between 31 to 35 years old (3.73%). In terms
of place of residence, most respondents lived in large cities (over 200,000
inhabitants) - 59.41%, while the smallest group lived in small towns (up to 20,000
inhabitants) - 6.86%. Concerning the type of studies, the majority of respondents
were part-time students (62.35%), compared to 37.65% who were full-time students.

Regarding employment status, the largest group of respondents was employed full-
time (41.18%), and the smallest group was engaged in agricultural activities
(0.59%). Finally, in terms of the year of study, most respondents were in the 1st year
of bachelor's studies (31.96%), and the fewest were in the 1st year of master's
studies (12.94%).

4. Results

The research was focused on understanding the key expectations of students
regarding the educational offer. To precisely analyze these expectations, a
guantitative analysis of the responses was conducted, which allowed for determining
the priorities and preferences of students in the context of choosing a university and
field of study.

Table 2 presents the detailed results of this research, showing which aspects of the
educational offer are most important to students and which factors have less
significance in the decision-making process for continuing education.

Table 2. Students' Expectations Related to Educational Offerings

.. No ..
Bg_llfutely I;egr_}er Opinio | Rather Bgfénltely
n YES

Obtaining a Diploma 7 9 17 100 377
Combining Education with Work 11 28 45 164 262
Acquiring Knowledge and

Professional Qualifications 6 19 23 163 299
High-Quality Education 8 21 50 212 219
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Gaining Knowledge and Practice in

the Chosen Field 8 17 44 184 257
Expanding One's Knowledge and

Skills 10 7 36 149 308
Prospects for Career Development

and Advancement 6 22 42 142 298
Meeting New People and Building

Relationships 17 41 59 169 224
Opportunity for Mobility 11 37 89 202 171
Having Fun and Spending Free Time | 56 94 103 131 126
Meeting Parents' Ambitions 228 79 64 71 68

Source: Own study.

In the category "Obtaining a diploma,” a significant majority of students answered
"Definitely YES" (377 people), indicating that obtaining a diploma is a key goal for
many students. Only a small number of students expressed a lack of interest in this
aspect, with 7 people answering "Definitely NO™ and 9 people "Rather NO."

Regarding "Combining studies with work," 262 people answered "Definitely YES,"
suggesting that for many students, it is important to be able to combine academic
studies with professional work. On the matter of "Acquiring knowledge and
professional qualifications,” 299 people answered "Definitely YES," indicating a
strong interest in gaining specific skills and professional knowledge.

"Acquiring knowledge and practice in the chosen field" was important for 257
people who answered "Definitely YES," while "High-quality education” was a
priority for 219 people.

"Expanding one's knowledge and competencies” and "Prospects for development
and professional career" were important for 308 and 298 people, respectively, who
answered "Definitely YES." In the category "Meeting new people and building
relationships,” 224 people answered "Definitely YES," suggesting that the social
aspect is important for many students.

"Opportunity for mobility" was important for 171 people who answered "Definitely
YES," while "Having fun and spending free time" was important for 126 people.
However, "Meeting parents' ambitions™ was the least popular expectation among
students, with 228 people answering "Definitely NO," indicating that most students
are not guided by their parents' ambitions regarding education.

In conclusion, the results indicate that the most important aspects for students are
obtaining a diploma, acquiring knowledge and professional qualifications, and
prospects for development and professional career. At the same time, meeting
parents' ambitions is the least significant. The data comes from our own research.
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5. Discussion

Based on the analysis of students' expectations related to the educational offer, it can
be concluded that obtaining a diploma and acquiring professional knowledge and
qualifications are key for them, indicating a practical approach to education. High-
quality education and gaining knowledge and practice in the chosen field are
important motivating factors for undertaking studies.

At the same time, they value the opportunity to expand their knowledge and
competencies and the prospects for professional development and career. Building
relationships and meeting new people is an essential aspect of student life, but it
does not dominate over motivations related to professional development.

The opportunity for mobility and having fun and spending free time are of medium
importance in the context of expectations related to the educational offer. It is also
worth noting that satisfying parents' ambitions is not the main motivation for
undertaking studies, which speaks to the independence of students in making
educational decisions.

To determine the degree of correlation between the educational offer and students'
expectations, the Pearson correlation coefficient was used. To do this, it was
necessary to:

1. Calculate the average value for each variable:
Average Expectations X)=(1+2+3+4+5+2+4+2+4+1+1)/11~=2.8182
Average Offer () =(2+2+3+4+4+1+3+4+4+1+1)/11=2.9091

2. Calculate the standard deviation for each variable
Standard Deviation of Expectations (ox) ~ 1.4117
Standard Deviation of the Offer (oy) ~ 1.3348

3. Calculate the sum of the products of deviations from the means:
Y (xi3-x7)(yi—y ))=(1-2.8182)(2—2.9091)+(2-2.8182)(2-2.9091)+...+(1-2.8182)(1-2.9091)

4. Calculate the Pearson correlation coefficient:

S0,

r=

| & =
AR SR

V=

The Pearson correlation coefficient was approximately 0.308. The obtained Pearson
correlation coefficient of about 0.308 indicates a slight positive linear relationship
between students' expectations regarding the educational offer and their evaluations
of this offer.
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However, this value is small, suggesting that the relationship between these two
variables is neither strong nor clear. Values between -0.3 and 0.3 in Pearson
correlation analysis are typically interpreted as a weak linear dependency between
variables.

The obtained result allows for drawing several conclusions: The first is a weak
positive correlation: The value of 0.308 suggests that there is a slight positive
relationship between students' expectations and evaluations of the educational offer.
This means that as students' expectations of the educational offer increase, the
evaluations of these offers also usually rise, although this increase is not very large
or unambiguous.

The second conclusion points to the absence of a strong relationship: A correlation
coefficient at the level of 0.308 indicates that the relationship between these two
variables is neither clear nor strong. This might suggest that students' expectations
are just one of many factors influencing their evaluations of the educational offer.

Thirdly, other factors are also important: Since the relationship is weak, it's worth
considering the presence of other factors that might influence evaluations of the
educational offer. For example, the quality of teaching, the availability of
educational resources, or the atmosphere at the institution might have an equally
significant impact.

Fourthly, the ordinal context should be taken into account: It's worth noting that
transforming ordinal data into numerical data is a simplification. The original ordinal
scale means that certain aspects of students' expectations might not be captured in
the analysis.

6. Conclusions

The study of students' expectations regarding the educational offer revealed
interesting conclusions. Although there is a certain positive relationship between
students' expectations and their evaluations of the educational offer, it is relatively
weak. This indicates that while expectations play a role in evaluating the educational
offer, they are just one of many factors influencing students' decisions and
evaluations.

We also cannot forget about the importance of other aspects of the educational
experience, such as the quality of teaching, the availability of resources, or the
academic atmosphere. It seems that a comprehensive approach to improving the
quality of education will be more effective than focusing solely on students'
expectations.

Considering these findings, it is recommended to: (1) Adopt a holistic approach to
improving the quality of education, taking into account both students' expectations
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and other important factors. (2) Regularly survey student satisfaction and evaluate
the quality of offered programs to adapt them to dynamically changing needs. (3)
Consider introducing more advanced analysis methods that might better capture the
subtle relationships between expectations and educational experience.

In conclusion, while students' expectations are important, focusing solely on them
might lead to overlooking other key aspects of the quality of education. The final
educational offer should be a balanced combination of various factors that together
create a comprehensive educational experience.

7. Limitations

In the context of the conducted study, several significant limitations should be taken
into account. Firstly, although the analysis mainly focused on students' expectations
regarding the educational offer, there are other aspects that could have influenced
their satisfaction and were not considered. The use of the Pearson correlation
coefficient assumes a linear relationship between variables, which may not capture
potential nonlinear relationships between the studied aspects.

Additionally, the process of transforming ordinal data into numerical data might
have introduced certain simplifications, potentially distorting the subtler differences
in students' expectations. It's also important to consider the representativeness of the
research sample - if it was limited or specific, the results might not be universal for
the entire student population.

There's also a risk of response bias, where study participants might have answered in
a way they deemed more socially acceptable, rather than genuinely reflecting their
authentic feelings.

Finally, although the study focused on the relationship between expectations and
evaluations of the offer, there might have been other unaccounted-for confounding
factors, such as individual experiences or cultural context, that influenced the
obtained results. These limitations should be considered when interpreting the data
and planning further research in this area.
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