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A
bstract -

T
his p

a
p

er aim
s a

t outlining the p
o

w
er a

n
d

 academ
ic respectability that 

w
om

en have in M
oroccan academ

ia. 
T

he data, w
hich privilege the perceptions that 

these academ
ics have o

f them
selves, w

ere collected by m
eans o

f a questionnaire 
distributed to 49 fem

ale 
professors, associate professors. assistant professors. 

assistants a
n

d
 researchers from

 three universities in M
orocco.' 

12 o
f these w

om
en 

w
ere also interview

ed. 
D

ue to historical and cultural factors A
rab w

om
en have 

entered the academ
ic field only relatively recently, 

that is betw
een three to four 

decades ago. T
here has lately been a very significant increase in the propoJ1ion o

f 
w

om
en in academ

ia, a
n

d
 in som

e sectors m
ore than 3

0
%

 o
f U

niversity teaching sta
ff 

are w
om

en. 
H

ow
ever, due to traditional a

n
d

 social constraints, these academ
ics are 

n
o

t satisfied w
ith their position a

n
d

 status. 
In this regard, the M

oroccan academ
ic 

field
 can be still considered to be dom

inated b
y m

en. T
his dom

ination is crystallised in 
the w

ay appointm
ents 

to posts o
f responsibility 

are m
ade, in the decision-m

aking 
process a

t the adm
inistration level w

hich, in m
ost cases, 

favours m
en a

n
d

 in the 
attitude m

en have tow
ards the academ

ic abilities a
n

d
 achievem

ents o
f w

om
en. In this 

respect, 
in spite o

f their scientific a
n

d
 cultural capital, m

a
n

y M
oroccan w

om
en 

academ
ics consider th

a
tth

e status a
n

d
 the recognition accorded to them

 leave m
uch to 

be desired. 

Introduction 

" ... w
om

en could never becom
e ju

st a sign and nothing m
ore, 

sin
ce even

 in
 a m

an's w
o

rld
 she is still a person, a

n
d

 since in so 
fa

r a
s she is defined a

s a sign she m
ust be recognised a

s a 
generator o

f signs ... " (L
evi-Strauss 1969). 

"A
cadem

ic institutions, w
ith their layers o

f authority a
n

d
 

adm
inistration, represent the basic hierarchical, totalitarian 

m
odel used throughout hum

an history to concentrate and 
m

aintain p
o

w
er" (R

yan &
 Sackerey 1984). 

,.J
n

e o
f the m

ost im
portant things academ

ics strive for is that their intellectual and 
scientific w

ork achieves a certain degree o
f respectability. W

hile this respectability 
m

ay not be the m
ain purpose for their activity, it is nevertheless one o

f its 
driving 

forces. In fact, sustained and recognised intellectual activity m
akes academ

ic 
ex

isten
ce m

o
re en

jo
y

ab
le and co

m
fo

rtab
le (W

ilso
n

 1
9

4
2

:1
7

1
). M

o
reo

v
er, 

M
editerranean Journal o

j E
ducational Studies, V

oJ.l( 1), pp. 75-92, 1996. 
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respectability consolidates the individual's position and status in the academ
ic field. 

R
espectability can be crystallised in the regard, honour, authority and pow

er a per­
son enjoys inside and/or outside the academ

ic field. D
ue to the relative econom

ic and 
political uncertainty w

hich prevails in A
rab academ

ia, it is self-evident that the aca­
dem

ic, as possessor o
f scientific and intellectual capital and com

petence, w
ill w

ork to 
obtain, reinforce and increase his o

r her degree o
f respectability. A

s is the case w
ith 

any value possessing sym
bolic and m

aterial properties, respectability em
bodies a 

pyram
id-shaped hierarchy w

hich varies significantly in its im
portance, dim

ension and 
prestige. In this regard respectability can be divided into at least four scales, as 
follow

s (see F
ig. I): 

(i) E
m

ploym
ent in the state m

arket (university) constitutes the first step on the ladder 
o

f respectability, that is being accepted as afonctionnaire 
(state civil servant). In the 

A
rab w

orld, because o
f the w

eakness o
f the private sector, the state m

arket represents 
for m

any o
f the highly educated the m

ost im
portant field for investing his or her 

know
ledge. M

orebver, institutions o
f higher learning are financed, m

anaged and 
controlled by the S

tate (e.g. M
orocco). T

he integration takes place in the form
 o

f 
recruitm

ent on the basis o
f exam

ination or diplom
a. 

(ii) T
he second level represents a com

bination o
f "delegated pow

er related to a given 
field and branch o

f science" (S
abour 1988: 117). A

t this level the academ
ic gains som

e 
sort o

f relative intellectual influence and authority in his or her area (B
arnes 1988:74-

75). 
(iii) T

he third level refers to the ability o
f the academ

ic to defend his or her position in 
the academ

ic field; having accum
ulated sufficient know

n and recognised intellectual 
capital in the fonn o

f pow
er; 

he or she is able "to defend him
self o

r herself, o
r m

ore 
exactly, to control the m

eans o
f intellectual dissuasion" (S

abour 1988: 118-119). 
(iv) F

inally, the fourth level represents a situation w
here the individual has achieved 

. intellectual em
inence. T

his is based upon the status and recognition gained in the 
academ

ic field. H
olding pow

er at this level can provide the academ
ic w

ith a sort o
f 

im
m

unity (S
abour 1988:120). A

 position o
f im

m
unity through scientific achievem

ent 
is considered, how

ever, to be very rare. 
B

ut w
hat device or devices does the academ

ic use or activate in order to obtain or 
reinforce his or her respectability? A

s far as the A
rab academ

ic com
m

unity is 
concerned, w

e can enum
erate four factors w

hich are detenninant and o
f greatest 

significance (see F
ig.2): 

(a) T
he first device for acquiring a certain level o

f respectability that is concom
itant 

w
ith pow

er is probably scientific and intellectual scholarship. T
he individual's 

intellectual and educational capital 
is m

easured in titles, diplom
as and publications. 

T
he accuracy o

f this device is also evaluated by the quality, quantity and diversity o
f 

this w
ork. 

(b) T
he second device the academ

ic can use in gaining respectability is the forging o
f 

alliances based on class or political com
m

itm
ent. B

ut, by virtue o
f the 

unpolitical 
characteristics o

f the A
rab academ

ic field, this device rem
ains fragile and relatively 
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im
m

unity 

persuasive dissuasion 

authority / influence 

functional occupation 
(Integration in the S

tate m
arket) 

.. 
F

ig. 1 
S

cale o
f respectabilIty. 

inefficient. It can be successfully used only w
hen the academ

ic is supporting and 
endorsing the predom

inant political paradigm
. P

ro-establishm
ent alliances m

ay, in this 
case, have a significant influence on academ

ic career advancem
ent and facilitate ac-

cess to higher and influential spheres. 
. 

(c) T
he third device is related to the use 

o
f adm

inistrative or intellocratic' functions 
(faculty councils, university com

m
ittees, board o

f educational planning, posts o
f head 

o
f d

ep
artm

en
t, d

ean
sh

ip
 o

r 
recto

rsh
ip

, etc.). In the A
rab

 acad
em

ic w
orld, 

adm
inistrators and bureaucrats possess great centralised pow

er decision-m
aking pow

er 
and control (see The International E

ncyclopedia o
f H

igher E
ducation 1977:2895-2903) 

and in contrast to academ
ics they can enjoy all kinds o

f 
m

aterial benefits and 
advantages. 2 F

or this reason high academ
ic adm

inistrative jobs and posts are not only 
the centre o

f gravity in the university's activity but are also the centre o
f attraction and 

covetousness in the com
petition betw

een pow
er se"ekers and those lacking 

respect­
ability (S

abour 1990). 
(d) In addition to this device there is w

hat can be called the 'social channel'. T
his 

involves a netw
ork o

f social relations in w
hich the fam

ily, clan, tribe, friends, 
acquaintances, and other sim

ilar types o
f groups constitute im

portant basic elem
ents. 

T
hese relations m

ay 
involve pull, clientism

, favouritism
 and nepotism

. If the 
academ

ic has a large and solid netw
ork, he or she possesses w

hat B
ourdieu (1980) 

refers to as social capital. J S
uch a netw

ork o
f relations and acquaintances is very 

valuable in the social and academ
ic field, for it can give access to stipends, travel 

grants, publishing opportunities, career prom
otions and so on (see E

isenstadt &
 R

oniger 
1984; B

arrow
 1989; G

arrett 1989). In such a context, new
com

ers and 'unknow
ns' w

ho 
are deprived o

f social capital m
ay be the m

ost disadvantaged. 
O

ne needs to ask w
hether such devices enabling acquisition o

f the highest level on 
th

e scale o
f resp

ectab
ility

 are activ
ated

 sep
arately

, sim
u

ltan
eo

u
sly

 o
r in a 

com
plem

entary m
anner. 

N
eedless to say, the m

ore devices the individual can use or 
activate the larger his o

r her degree o
f pow

er and respectability. B
ut w

hat kind o
f 

pow
er and authority do w

om
en have in the A

rab academ
ic field? In other w

ords, w
hat 
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degree o
f respectability do they enjoy in academ

ia? T
he aim

 o
f this paper is prim

arily 
to assess how

 M
oroccan academ

ic w
om

en evaluate their position, status and pow
er in 

academ
ia, to determ

ine how
 they evaluate their re.spectability, as w

ell as 
to identify 

the devices they use in gaining access to such status. 

intellectual 
creativity a

n
d

;--"
/ 

production· / 
........ 

. 
1

· 
'\

 
.. 

SO
C

ial re atlons 
~
 .., 

(acquaintance • .., "
-

fam
ily, clan. 

........ 
pull. etc) 

F
ig. 2 

D
evices for getting respectability. 

M
eth

o
d

o
lo

g
y

 

.......... Organizational function 
.......,. bureaucratic function 
.. " 

(gate-keeper role) 
. 

'\ 

.. 
/ 

.-
/ 

C
lass alliances 

.
/
 /'-p

o
litical C

O
n'm

litm
ent. 

(ideological organic 
com

m
itm

ent) 

W
hile in this paper the focus is on w

om
en academ

ics, the data reported constitute 
part o

f a larger research-project regarding "Intelligentsia and D
evelopm

ent in the A
rab 

C
ountries". 

T
he latter study involved 640 m

em
bers o

f the intelligentsia from
 four 

A
rab countries, nam

ely E
gypt, S

yria, the U
nited A

rab E
m

irates and M
orocco. A

 total 
o

f 49 w
om

en teachers (professors, associate and assistant professors, assistants and 
researchers) from

 three M
oroccan universities provided the m

aterial for the present 
analysis (see T

able 1). A
ll 49 com

pleted a questionnaire, and 12 w
ere interview

ed. A
ll 

the data w
ere collected betw

een 1988 and 1990, and participants w
ere selected through 

snow
-ball sam

pling. T
he age o

f the academ
ics ranged betw

een 25 and 51 years, w
ith 

the m
ean-age being 3

3
.6

 years. T
h

e fields o
f activity o

f the m
ajority o

f the 
participants' parents (father) w

ere teaching, adm
inistration and involvem

ent in the 
private sector. It seem

s, therefore that, w
om

en academ
ics com

e from
 a fam

ily context 
that is in contact w

ith the 'm
odern' r.ealm

 o
f activity (business, education, language, 

dw
elling., etc.). 

M
oreover, h

ig
h

ly
 ed

u
cated

 w
o

m
en

 are o
ften

 so
cially

 and 
geographically from

 urban areas. 
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-
A

cadem
ic 

S
ocial S

cien
ces/ 

N
atural Sciences! 

P
ositions 

H
um

anities 
M

edicine 

N
 

N
 

P
rofessors 

4 
3 

A
sst. professors 

5 
4 

L
ecturers 

8
. 

3 
A

ssistantsIR
esearchers 

13 
9 

T
otal 

30 
19 

Table 1. 
D

istribution, A
cad

em
ic P

ositions and F
ield

s o
f A

ctivi.ty o
f the participants. 

T
h

e M
o

ro
ccan

 academ
ic 

M
orocco has had a long and ancient academ

ic tradition. T
he m

osque university A
l­

Q
araw

iyyine w
as founded early in the 9th century, and num

erous colleges (m
adaris, 

plural for m
adrasa) developed later on arid are brilliant exam

ples of scholarship, In 
addition to this so-called 'traditional' education, a E

uropean educational system
 w

as 
introduced by France and Spain during the period of colonisation. O

nce independence 
w

as ach
ieved

 in the 
19508, M

orocco undertook the task o
f m

odernising and 
universaIising its 

educational system
 in response to the aspiration 

o
f 

nation­
building. T

he need for 
education has trem

endously 
increased university 

enrolm
ent 

(S
abour 1985), and fem

ales have entered this sector in significant num
bers (see T

able 
2). E

ven if, for social and cultural reasons, the fem
ale university population has 

rem
ained relatively low

, it has nevertheless reached an unprecedented level in the 
history o

f the country. For exam
ple, m

ore than 40%
 o

f university students in som
e 

disciplines are fem
ale (A

nnuaire Statistique du M
aroc 1992:288), 

So, thanks to 
increased access to fonnal education, w

om
en have been able to acquire scientific 

know
ledge and intellectual capital, som

ething that has put them
 on a relatively 'equal 

footing' w
ith m

en and provided them
 w

ith an equal opportunity to enter the academ
ic 

field (see T
able 3), 

M
oroccan academ

ic institutions are sim
ilar to their E

uropean counterparts in m
any 

respects. B
ut this sim

ilarity is m
ore structural and adm

inistrative than qualitative and 
functional. 

A
s has already been noted, the hierarchy o

f organisation, the process of 
decision-m

aking and academ
ic policy-m

aking is under the strict centralised control 
and supervision of the S

tate (Souali and M
errouni 1981), T

herefore, the autonom
y o

f 
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Table 2. N
um

berofundergraduate and postgraduate students in different M
oroccan universities 

(A
cadem

ic year 1988-1989) 
M

oroccan 
F

oreigners 
T

o
tal 

F
em

ale 
T

otal 
F

em
ale 

T
otal 

F
em

ale 

U
niversilf M

oham
m

ed V
 (R

ahat) ................ 
31.213 

12.436 
7

0
9

 
1

6
8

 
31.922 

12.604 
FaC

tiIte d
e M

M
ecin

e et d
e pharm

acie ........ 
3.156 

971 
9

9
 

2
8

 
3.255 

999 

F
aculte des leltres et sciences hum

aines .... 
6.298 

3.284 
139 

5
2

 
6.437 

3.336 
F

ac. des sci. jurid. econom
. et sociales ... 

8.294 
3.216 

316 
5

5
 

8.610 
3.271 

F
aculte d

es sciences .................. 
6.188 

2.408 
99 

17 
6.287 

2.425 
E

co
le M

o
h

am
m

ad
ia d'lngegnieurs ..... 

502 
5

9
 

10 
1 

512 
6

0
 

F
aculte des sciences d

e l'education 
F

aculte d
e rni!:decine dentaire .......... 

4
8

0
 

196 
24 

12 
504 

2
0

8
 

F
aculte d

es lettres (K
i!:nitra) ....................... 

2.782 
1.313 

18 
3 

2.800 
\.316 

F
aculte des sciences (K

enitra) ................... 
~
.
4
3
5
 

968 
4 

3.439 
968 

E
cole supedeure du R

oi Fahd de la traduction 
78 

21 
78 

21 
U

niversite M
oham

m
ed B

. A
bdellah (F

es) ••• 
41.034 

15.119 
605 

4
9

 
41.639 

15.168 
F

aculte de lettres et sciences hum
aines ...... 

9.581 
4.228' 

73 
7 

9.654 
4.235 

F
aculte des sciences ................................... 

6.687 
2.056 

44 
5 

6.731 
2.061 

F
ac. des sc. Jurid. econom

. et sociales ....... 
6.208 

1.855 
4

4
4

 
3

0
 

6.652 
1.885 

F
aculte des leI. et sc. hum

aines (T
etouan). 

4.253 
2.004 

14 
6 

4.267 
2.010 

F
acuite d

es let. et. sc. hum
aines (M

eknes). 
5.267 

2.523 
14 

5.281 
2.523 

F
aculte des sciences (feto

u
an

) ................... 
3.279 

1.134 
12 

3.291 
1.134 

F
aculte des sciences (M

eknes) ................... 
5

.5
7

4
 

1.294 
3 

5.577 
1.295 

E
cole superieure de technoligie (F

es) ........ 
185 

25 
I 

8
6

 
25 

U
niversiti Q

uaraouyine (F
es) ...................... 

6.921 
2.285 

97 
3 

7
.0

1
8

 
2.288 

F
aculte C

h
arla (P

es) ................................... 
3

.8
4

0
 

1.200 
8

0
 

3 
3

.9
2

0
 

1.203 
F

aculte C
h

arla (A
gadir) .............................. 

8
3

4
 

m
 

2 
8

3
6

 
135 

F
acuIte O

ssoul E
ddine (T

etouan) ............... 
1.176 

413 
3 

1.179 
4

1
3

 
F

acuIte A
llogha A

rabia (M
arrakech) .......... 

1.071 
537 

12 
1.083 

5
3

7
 

U
nlversiJi M

oham
m

ed 1 er. (O
udja) ............ 

16.464 
5.838 

255 
11 

1
6

.7
1

9
 

5
.8

4
9

 
F

acuIte des lettres et sciences hum
aines ..... 

5
.8

5
5

 
2.921 

31 
2 

5
.9

1
6

 
2.923 

F
ac. d

es sci. ju
d

d
. econom

. et sociales ....... 
5.009 

1.579 
206 

7 
5.215 

1.586 
F

aculte des sciences .................................... 
5.570 

' 1.338 
18 

2 
5.588 

1.340 
U

niversite C
adi A

yad (M
arrakech) .............. 

32.798 
10.170 

381 
1

9
 

33.179 
10.189 

F
aculte d

e lettres et sciences hum
aines ...... 

.6.571 
2.902 

47 
4 

6.618 
2.906 

F
ac. des sc. ju

d
d

. econom
. et sociales ........ 

6.288 
1.850 

262 
10 

6.550 
1.860 

F
aculte des sciences .................................... 

9.697 
2.636 

65 
4 

9.762 
2.640 

F
aculte d

es sciences (A
gadir) ..................... 

3.998 
693 

2 
4

.0
0

0
 

693 
F

aculte d
es let. et. sc. hum

aines (A
gadir) .. 

4.160 
1.226 

5 
4.165 

1.227 
C

entre d
es E

tudes litteraires (B
eni M

ella!). 
2.084 

863 
2.084 

863 
U

niversity H
assan II (C

asablanca) ............. 
42.375 

17.210 
5

4
2

 
8

6
 

42.917 
17.296 

F
aculte de sc. jurid.econom

. et sociales ..... 
9.534 

3.677 
235 

25 
9.769 

3.702 
F

acult6 de m
edecine et d

e pharm
acie ......... 

2.594 
881 

163 
3

3
 

2.757 
914 

F
aculte de m

edicine dentaire ...................... 
471 

2
1

4
 

2
4

 
6 

4
9

5
 

2
2

0
 

F
aculte des sciences 1.. ............................... 

4.467 
1.634 

3
4

 
9 

4.501 
1.643 

F
aculte des sciences II... ............................. 

5.773 
2.102 

8 
2 

5.781 
2.104 

F
aculte des lettres et sciences hum

aines I.. 
4.175 

2.226 
4

0
 

9 
4.215 

2.235 
F

aculte des lettres et sciences hum
aines II. 

3.530 
1.908 

2
0

 
1 

3.550 
1.909 

F
aculte des lettres et sciences hum

aines III 
2.279 

1.157 
11 

2.290 
1.157 

F
aculte des lettres (E

I·Jadida) .................... 
3.861 

1.823 
5 

3.866 
1.824 

F
aculte des sciences (EI~Jadida) ................. 

5.289 
1.514 

5
.2

8
9

 
1.514 

E
cole su

p
ed

eu
re de technoligie .................. 

177 
3

4
 

I 
178 

3
4

 
E

cole n. sup. d' elect. et de M
ecanique ........... 

225 
4

0
 

I 
2

2
6

 
4

0
 

T
otal ..................... 170.805 

63.058 
2.589 

336 
173.394 

63.394 
S

o
u

rce: M
inistere de I'E

ducation N
ationale 
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Table 3. 
T

eaching staff in different M
oroccan universities 

(A
cadem

ic year 1988-1989) 

(Involved in R
esearch) 

Professors 
A

sst. Prof. 
L

ecturers 
A

ssistants 
T

otar 
T

eaching Staff 
R

esearchers 
(N

ot involved 
in R

esearch) 
U

niversire M
ed

 V
 

T
otal ...................................... 

318 
298 

1.045 
161 

1.822 
213 

F
em

ales ........................... 
36 

52 
307 

43 
438 

106 
F

oreigners ................... 
16 

12 
35 

9 
7

2
 

8 
U

niversire H
a

sso
llll 

T
otaL

. ..•.. ............................. 
85 

163 
891 

137 
l.276 

220 
Fem

ales .......................... 
13 

29 
214 

33 
289 

73 
F

oreigners ...................... 
7 

5 
29 

2 
43 

15 
U

lliversiti M
ed K

A
b

d
 

Tota1. ..................................... 
58 

\03 
797 

50 
l.008 

167 
Fem

ales .......................... 
7 

6 
134 

\0 
157 

61 
Foreigners ... -................... 

2 
8 

14 
24 

13 
U

niversite Q
uaraouyille 

T
otal ...................................... 

3 
7 

34 
12 

56 
28 

Fem
ales.-............. : ........... 

1 
I 

2 
Foreigners ...................... 

1 
U

lliversire C
adi A

yad 
T

otal ...................................... 
31 

73 
567 

32 
703 

121 
Fem

ales .......................... 
2 

4 
99 

9 
114 

30· 
Foreigners ....................... 

3 
2 

7 
I 

13 
5 

U
lliversite M

ed 1 
T

otal. ..................................... 
9 

37 
256 

17 
319 

20 
Fem

ales ............... : .......... 
I 

3 
19 

I 
24 

5 
Foreigners ...................... 

2 
6 

8 
IIJ A

ll U
niversities 

Total ...................................... 
5

0
4

 
681 

3.590 
409 

5.184 
769 

F
elnales .......................... 

60 
9

4
 

773 
96 

1.023 
2

7
7

 
F

oreigners ..................... 
31 

2
7

 
91 

12 
161 

41 

Source: M
inistere de I'E

ducation N
ationale 

the M
oroccan academ

ic field is very relative and nom
inal. M

oreover, by its rules, 
stakes, activities 

and specificities, it is a part o
f the w

hole realm
 o

f society. In other 
w

ords, all the .rules, structures and sym
bols w

hich exist in the society it is em
bedded 

in are reflected in it. T
his can be exem

plified in the w
ay pow

er is acquired, divided, 
purchased and delegated. T

he w
om

an academ
ic is w

ell aw
are of this (see Fig.3). 

" ... H
aving o

r not having pow
er in academ

ia is not the m
ain question fo

r w
om

en. 
The question is w

hat this pow
er can provide and how

 it is accepted and respected ... 

Q
uestion: D

o
n

't yo
u

 th
in

k th
a

t h
a

vin
g

 so
m

e d
eg

ree o
f p

o
w

er is a g
o

o
d

 
achievem

ent in itself in this society ... ? P
ow

er m
ay bring som

e advantages ... it is 
better than being pow

erless ... ! 
A

nsw
er: ... in order to be significant this pow

er m
u

st be endorsed b
y social a

n
d
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political factors outside the academ
ic dom

m
'n ... w

ithout this endorsem
ent it is a 

very dependent a
n

d
 lim

ited pow
er. .. " (L

iterature professor) 

In your present occupation o
r profession do you feel that: 

(a) 
Y

ou have a 
stable situation 

(b) 
Y

ou have a position 
that provides you 
w

ith a relative but 
lim

ited authority and 
im

portance 

(c) 
'Y

ou have enough 
authority to influence 
Significantly any 
decision relevant to your 
dom

ain o
f activity 

(d) 
Y

ou have a position that 
enables you to bargain w

ith 
anyone on the sam

e footing 
and m

ake him
 respect your 

point o
f view

 even if he 
has a different opinion. 

(e) 
Y

ou have a position that 

• • 

enables you to im
pose your 

... 
perception o

f things w
hich 

is highly respected and 
taken as an exam

ple 

L
ittle 
I 

2 

F
em

ale 
academ

ics 
N

=
49 

/
' 

F
ig.3 

G
ender and the degree: o

f respectability. 

3 
M

uch 
4 

5 

t 1 
M

ale 

1 
academ

ics 

I
' 

N
=

62 

\ \ \ \ 1 \ \ 1 1 1 

T
his profile show

s clearly rhar w
om

en academ
ics consider that they have less authority a

n
d

 p
o

w
er 

ill academ
ia in com

parison w
irh their m

ale cO
llntelparts. 

P
ow

er in A
rab academ

ia is very structured and hierarchical. T
he entrance o

f w
om

en 
into this field m

u
st 

be seen in the light o
f this structure and hierarchy. T

h
e field is, 

practically from
 the outset, m

ale-dom
inated. In other w

ords, the A
rab academ

ia is -
through its aim

s, division o
f pow

er, and process o
f decision-m

aking -
an

 alm
ost 

entirely m
an-m

oulded, m
an-m

inded and m
an-oriented institution and place. 

A
cadem

ic w
om

en in the bnreaucratic field 

A
s new

com
ers to the field and because o

f the patriarchal cultural environm
ent, 
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w
om

en trying to find and establish a position find them
selves confronted w

ith m
any 

difficulties. T
hey need, as has been 

contended by G
raham

 (197:,:170), to struggle 
against the prevailing 'cultural stereotypes'. T

hese cultural stereotypes constitute 
obstacles for w

om
en in the adm

inistrative and bureaucratic sphere if they intend to use 
them

 as a device for career advancem
ent and fulfilm

ent. T
his becom

es quite clear in 
the follow

ing evaluations o
f the academ

ic field (see F
ig.4): 

"W
hen I w

as elected to m
any councils and com

m
ittees I thought that I could m

ake 
the w

om
an's voice heard. B

ut later on, I realised that regardless w
hat I say, only 

the m
en s view

s a
n

d
 decisions are taken into account. In fact, it is n

o
t surprising 

that the absolute m
ctjority o

f these councils and com
m

ittees are m
ale-dom

inated ... " 
(B

iology professor). 
"on· m

any occasions w
hen I see how

 the debate is directed and how
 the correctness 

o
f m

ale opinions is ta
ken

fo
r granted, I feel that I am

 ju
st a part o

f the decor o
f the 

m
eetin

g
 room

 ... m
a

yb
e m

y presence is n
eed

ed
 to dem

onstrate som
e so

rt o
f 

dem
ocracy but it is also to justify their (m

ale) superiority" (Spaf~ish language 
assistant). 

. 
T

his culturally-related difficulty is visible in the process o
f decision-m

aking. It is 
often thought that w

om
en provide m

ore efficient contributions w
hen they are 

subordinate to m
en in adm

inistrative positions (G
raham

 1973:173). In this respect, 
m

en have adopted an attitude and an expectation concerning the role w
om

en 'deserve' 
. and the position they can be placed in (seeA

car 1990:129-143). 
" ... bureaucracy is a dom

ain w
hich involves all kinds o

f pow
ers and authorities ... lf 

you are integrated into it, w
hatever your position, they (m

en) expect you to look a
t 

things in their w
ay and behave o

r decide accordingly ... lf you deviate from
 this 

expectation, they consider you to be ignorant o
f bureaucratic procedures o

r 
looking fo

r trauble ... A
fter all this, a w

om
an starts to think that h

er judgem
ent is 

w
orthless" (P

hysics researcher). 
B

ureaucracy and adm
inistration are spheres o

f the public dom
ain. W

om
en have 

had access to these dom
ains for m

ore than tw
o decades but, w

ith a few
 exceptions, 

such access ~
a
s
 been lim

ited to subordinate posts and functions. W
om

en w
ho, thanks 

to their academ
ic capital and expertise, have been able to attain higher posts and 

increased responsibilities in the bureaucratic and adm
inistrative hierarchy w

ithin the 
university, are outnum

bered by m
en. In other w

ords, such w
om

en constitute a 
m

inority w
ho are obliged to accept the hegem

ony and rule o
f the m

ajority despite their 
disagreem

ent and dissatisfaction w
ith the latter's policy and philosophy. T

his m
eans 

that w
om

en w
ho can use the device o

f academ
ic capital and expertise in order to 

obtain pow
er are only those w

ho possess -
and are capable o

f activating -
other fO

nTIS 
o

f capita:!, 
such as 'sym

bolic' (bright nam
e and fam

e)4 and 'social relations~ capital. 

S
ocial relatio

n
s an

d
 social cap

ital 

S
ocial relations and ties have alw

ays played.a m
ajor role in A

rab society (Joseph 83 



H
ow

 m
uch Social Status and P

restige does a person w
ith a sim

ilar level o
f higher 

education to yours enjoy in your country, am
ong different groups o

f people? 
Is it 

low
, m

edium
 or high? 

L
ow

 
1 

H
igh 
5 

(a) A
m

ong com
m

on people 
... 

(b) A
m

ong fam
ily m

em
bers 

... 
and relatives 

(c) A
m

ong state civil 
servants and officials 

(d) 
A

m
o

n
g

 th
e intelligentsia in

 
... 

your country 

(e) A
m

ong the intelligentsia in 
... 

the arab countries 

(f) 
A

m
ong the intelligentsia in 

... 

the T
hird W

orld 

(g) A
m

ong the intelligentsia in 
... 

E
urope and N

orth A
m

erica 

2 
3 

F
em

ale 
academ

ics 
N

=
49 

4
. 

I 
I

I 
M

ale 

(

academ
ics 

N
=

62 

{ \ 

F
ig

A
 

S
tatus and prestige o

f the. academ
ics as they evaluate it them

selves. 
In this profile it becom

es evident that w
om

en academ
ics consider that their status a

n
d

 prestige is 
w

.eaker am
ong their C

O
lintry'S intelligentsia than am

ong foreign intelligentsia. T
his attitude m

a
y 

explain the m
anifest o

r hidden conflict o
f gender w

here w
om

en feel that the intelligentsia a
n

d
 the 

bureaucracy does n
o

t hold them
 sufficiently in esteem

. 

1977; E
I K

hayat-B
ennai undated) and in m

ost M
editerranean countries (B

oissevain 
1974). T

hese relations and ties differ in im
portance according to class origin and the 

fam
ily's sym

bolic pow
er, w

ealth and functional position. 
T

hese sources o
f influence 

can be seen at w
ork in the academ

ic field (S
abour 1993). 

In the case o
f M

oroccan 
universities, social capital has a significant im

pact on w
om

en in academ
ia (D

ialm
y, 

undated), for though it m
ay not' provide high respectability, it does, how

ever, provide 
som

e sort o
f protection. 

A
nalysis o

f the data show
s clearly that the m

ajority o
f the 

respondents are from
 the m

iddle and upper classes (econom
ic capital), and from

 
fam

ilies possessing relatively good cultural capital (see T
able 4).' T

his reflects the 
class backgrounds o

f the fem
ale U

niversity student population in general. A
 w

ise use 
o

f these different form
s o

f capi'tal could lead to the acquisition o
f influence and 

advantages. 
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F
ather's status 

P
articipants 

N
:4

9
 

N
 

%
 

U
pper class 

15 
30.6 

M
iddle class 

22 
44.9 

L
ow

er class 
12 

24.50 

T
otal 

49 
100.0 

Table 4. 
S

ocial class origins o
f the participants 

D
lIe to m

any factors, tile delim
itation o

f social classes in M
oroccan society is very difficult. Tile 

division follow
ed here has m

ainly taken illlo accO
llnt the econom

ic and social statlls o
f the father. 

A
ccording to this criterion, the m

ajority o
f the participants arefrom

 the m
iddle and lIpperclass, and 

this reflects the findings O
f another stlldy (Salm

i 1985) w
hich confirm

s the fa
ct that m

o
stfem

a
le 

post-gradllates CO
m

e, indeed,from
 m

iddle o
r IIpper class backgrollnds. 

S
om

e o
f the participants actually cam

e from
 backgrounds deprived o

f capital. B
ut 

these w
ere exceptions, and su

ch
 w

om
en w

ere both aw
are and proud o

f their 
achievem

ent against all odds: 

"A
ccording (0 m

any I a
m

 an exception to the exception .. , I have realized the un­
thinkable in reaching this position. C

om
ing from

 a p
o

o
r and illiterate fam

ily, I am
 

the first 'highly 
educated' person in the fam

ily 
a

n
d

 in our village ... a
n

d
 the only 

one o
f m

y 
group w

ho entered m
y school in the 1950s ... " (P

rofessor. 
L

ycee 
principal). 
O

ther participants cautiously declared that their social origin had had a relative 
im

pact on their academ
ic life: 

. 

" ... m
y social background w

as im
portant in enhancing m

y academ
ic success but it 

w
as not the m

ost determ
inant factor. .. I h

a
d

 to w
ork hard a

n
d

 rely on m
y personal 

ability ... " (C
hem

istry professor). 

A
nother group o

f participants recognised rather less am
biguously the im

portance 
o

f social and fam
ilial ties: 

"Indeed, m
y fam

ilial a
n

d
 social origin did significantly help m

y educational 
success a

n
d

 career. .. T
his origin, o

f w
hich I a

m
 proud, gives m

e the feeling o
f 

looking self-confidently forw
ard ... " (Social Sciences researcher), 
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In other. w
ords, 

" ... fam
ily background, goodfriends a

n
d

 acquaintances ... are a precious thing to 
have in this society ... it can facilitate certain academ

ic activities ... it m
ay even 

help in attaining som
e goals that you cannot reach otherw

ise ... " (Sociolinguistics 
lecturer). 

W
hat is the best w

ay for an educated person like you to protect, reinforce and 
im

prove hislher social position? Ple~se tick tw
o o

f the follow
ing item

s w
hich best 

represent w
hat you think. 

H
e/she m

ust therefore: 
(a) 1

2
1

.2
%

 1 B
e from

 an influential and fam
ous fam

ily 
(b) /1

9
.3

%
 / H

ave acquaintances in the state apparatus and official circles 
(c) 1 

2.5%
 1 B

e a m
em

ber o
f a political party 

(d) / 
4.5%

 / B
e a m

em
ber o

f a professIonal or scientific association 
(e) 1

2
6

.0
%

 1 B
e industrious and enterprising 

(I) 1
1

7
.7

%
 1 H

ave creative ability and intellectual productivity 
(g) / 

6.4%
 / C

onform
 to the orders and instructions o

f hislher superiors 
(h) / 

1.8%
 / B

e m
otivated by nationalist drives in his/her function 

(i) 1 
0.6%

 1 O
thers 

Table 5. D
evices for obtaining a position in the academ

ic field and in society. 
T

his tabie show
s that w

om
en academ

ics rely strongly on their ow
n scielllijic achievem

ent and 
w

o
rk/o

r obtaining a status in the academ
ic field. H

ow
ever they also seem

 to consider social 
capital as equally im

portalllfor this purpose. B
y the sam

e token the identification w
ith -

and the 
m

em
b

ersh
ip

 in -
p

o
litica

l p
a

rties o
r p

ro
fessio

n
a

l associatiolls do 1I0t gain significallt 
endorsem

ent. 

B
ut even w

hen know
ledge, pow

er and com
petence are obtained -

after studies 
abroad or through one's fam

ilial and social relations -
this does not alw

ays ensure 
acceptance by the m

ain players in the academ
ic arena, especially if a w

om
an uses this 

know
ledge to question the predom

inant values in her society (see T
able 5). 

A
s one 

interview
ee pointed out: 

"The com
prehension a

n
d

 assistance o
f m

y fam
ily w

as determ
inant in getting a 

chance to study abroad. B
eing educated a

t an A
m

erican university is a trem
endous 

achievem
ent fo

r a w
om

an like m
e w

ho com
es from

 a society that has restricted 
w

om
an is existence, career andfree choice fo

r centuries ... there is alw
ays som

eone 
seekin

g
 to

 fin
d

 a w
a

y to underestim
ate yo

u
 ... You can ea

sily fin
d

 a so
-ca

lled
 

'authenticity advocator' to stigm
atize you as a culturally-alienated a

n
d

 intel­
lectual o

u
tsid

er if you base yo
u

r argum
ents on W

estern schools o
f thought ... " 

(E
ducation professor). 

It is for reasons such as these that the w
ork o

f P
rofessor F

atim
a M

ernissi on the 
status o

f w
om

en in M
orocco, though acclaim

ed internationally, has failed to gain the 
recognition it deserves in her ow

n country (C
harak 1990). 

M
ernissi is criticised for 

her use o
f a 'W

estern fem
inist' approach in the study o

f M
oroccan w

om
en, and for her 
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attem
pt to 'dem

ythify' patriarchal Islam
ic law

 and rules. B
y activating her intellectual 

com
petence on solid grounds, M

em
issi has constructed a strong scientific dissuasion 

w
hich has apparently irritated som

e o
~
h
e
r
 m

ale colleagues. It is im
portant to note that 

M
ernissi has, in m

any of her w
ritings, effectively distanced herself from

 W
estern 

fem
inist view

s. M
oreover, in her analysis o

f the statuI) o
f w

om
en in the light o

f Islam
ic 

tradition, she has attacked the ahistorical interpretation o
f her Islam

ist critics by 
turning their ow

n sayings an
d

 argum
ents against them

 (M
ernissi 1973, 1987). B

ecause 
o

f her social background, educational training and social com
m

itm
ent M

ernissi has 
been labelled a petty-bourgeois, culturally alienated and 'desacralising' intellectual (see 
C

h
arak

 1990). In fact, M
ernissi, as an

 em
in

en
t sch

o
lar an

d
 academ

ic, could be 
considered to be intellectually 'deviant' bee'ause sh

e refuses to subm
it to the hegem

onic 
paradigm

 o
f thinking established by a patriarchal so.ciety. H

er creative 'deviance' and 
challenge has stim

ulated a m
ultidim

ensional discourse about the status o
f w

om
en in 

m
odern M

oroccan society. B
ecause o

f its tone, M
ernissi's discourse has broken dow

n 
the boundaries betw

een the intellectual and ideological realm
s. S

uch processes lead us 
to consider the field o

f ideology and politics. 

P
olitical allegiances an

d
 alliances as a device to attain respectability 

T
h

e m
ale has reserved for him

self the m
anagem

ent o
f all affairs in the key public 

sp
h

eres o
f A

rab
 society. T

h
is d

o
m

in
an

t ro
le is p

lay
ed

 o
u

t in
 d

ecisio
n

-m
ak

in
g

 
processes, econom

ic planning, legislation an
d

 political practice, to m
ention ju

st a few
 

o
f tl)e m

ore im
portant areas. H

ere, w
om

en are conspicuous by their absence, and this 
is particularly true w

ith reference to the political field (N
elson 1984:214-215). T

his 
invisibility is often not voluntarily chosen, b

u
t is im

posed. It is either forced onto 
w

om
en intentionally -

through the prom
ulgation o

f strict ru\es and prohibitions -
o

r it 
is im

p
o

sed
 tacitly -

through th
e lack

 o
f ed

u
catio

n
al opportunities, an

d
 through 

socialisation and conscientisation practices (T
essler an

d
 O

'b
arr 1983:138-139). G

iven 
this situation, the utilisation o

f political devices to attain a degree o
f respectability 

seem
s, at least for the tim

e being, less probable and feasible. T
his is particularly true 

for M
orocco w

here, despite the existence o
f the parliam

entary system
 for the past 

three decades, w
om

en are still alm
ost excluded from

 this dom
ain,6 in contrast to S

yria 
and E

gypt, for instance, w
here w

o
m

en
 have gained seats in parliam

ent. 
S

uch an 
absence from

 the political field is surprising given that w
om

en have penetrated alm
ost 

all other spheres o
f M

oroccan society. 

T
h

e reasons for this state o
f affairs are, according to academ

ic w
om

en, varied. 
S

o
m

e participants claim
ed that it is society, through its rules an

d
 values, that is 

responsible for excluding w
om

en from
 politics: 

"The general view
 o

f society is not ready to adm
it w

om
en into the political field. 

T
he reasons are to be fo

u
n

d
 in the culture, traditions and the fam

ily education ... " 
(S

ociology lecturer). 

O
thers argue that the cause lies rather m

o
re w

ith the political 'habitus' internalised 
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through socialisation and education (see L
indsay· 1980:27): 

"It is possible that w
om

en are not yet ready to use the political device in the 
struggle to im

prove their position. Socialisation a
n

d
 education have certainly p

la
yed

 
a determ

inant role in w
eakening the interest a/w

om
en, in politics. It w

ill take a long 
tim

e before M
oroccan w

om
en becom

e a
ctive in the p

o
litica

l arena ... " 
(A

nthropology researcher). 
O

thers em
phasise the, lack o

f trust and chauvinism
 o

f m
ale politicians. 

"T
he political parties in this count!)' don't seem

 to be ready to engage w
om

en in 
their ideological struggle, through political discourse, eiections ... M

aybe, they think 
that the public w

ill n
o

t take them
 seriously. T

herefore, they don't like to take this 
risk ... " (P

sychology associate professor), 
P

olitics is also considered to be a risky business, controlled by m
en in the context 

o
f a culture w

here there is no deeply-rooted fem
ale politicisation: 

"P
olitics is seen as a tricky and serious business reservedfor m

en. T
he M

oroccan 
w

om
an is expected to keep out o

f it. 
Infact, the hegem

ony o
f m

an in the political 
field m

akes it som
ew

hat risky fo
r w

om
an to enter.it, especially w

hen she uses h
er 

position to question the policy created a
n

d
 m

a
n

a
g

ed
 by him

 ... " (Social Sciences 
professor). 
In this sam

e perspective M
ernissi (1990) contends that as far as w

om
en's activism

 
is concerned, the political field in A

rab (M
oroccan) society is littered w

ith m
ines and 

traps, especially w
hen the person is opposing the prevailing paradigm

 (A
kharbach &

 
R

erhaye 1992). T
h

e unpredictable risks existing in this field are due not only to the 
dom

inance o
f m

en but also to the lack o
f political professionalism

 and an inform
ed 

p
u

b
lic. In th

is situ
atio

n
, w

o
m

en
's d

isco
u

rse can
 easily

 b
e m

an
ip

u
lated

 an
d

 
m

isrepresented. 
M

en still control the political m
echanism

; this fact allow
s them

 to 
distort the m

essages, thoughts and intentions that w
om

en attem
pt to convey through 

political activism
 and struggle. T

his is w
hy M

ernissi contends that w
hile w

aiting for a 
better and m

ore favourable tim
e to get their m

essage across, w
om

en should be 
in

v
o

lv
ed

 in an in
tellectu

al stru
g

g
le in w

h
ich

 th
eir ideas an

d
 th

o
u

g
h

ts can
 be 

dissem
inated through the m

ass m
edia (books, review

s, film
s, new

spapers and so on). 
In other w

ords, the attainm
ent o

f status and recognition on the part o
f educated w

om
en 

rests on their ability to use the field o
f science and intellect. B

y so doing, th
ey

 w
ill not 

only im
prove their ow

n position. but they w
ill also express the interests -

and defend 
the status - o

f all w
om

en, constituting as these do half o
f a society's population. M

em
issi's 

view
 is shared by m

any o
f the interview

ees involved in the present study: 
"The only effective a

n
d

 sale w
eapon a w

om
an has fo

r struggling fo
r h

er rights 
and better status is to acquire a large am

ount o
f educational a

n
d

 cultural capital. 
H

er p
o

w
er resides in h

er abilit), to use this capital tq defend h
er cause a

n
d

 
propagate h

er ideas in the largest sphere possible ... " (M
ass M

edia lecturer). 
A

nd, "If an academ
ic diplom

a a
n

d
 intellectual achievem

ent ca
n

n
o

t o
p

en
 the 

'royal 
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road' to honour and glory they can, a
t least, secure a position o

f respect and 
dignity fo

r w
om

en. Therefore, I think that m
ore w

om
en m

ust be given access to 
higher learning ... " (D

entistry professor). 
T

he utilisation o
f the device of political involvem

ent as a path to respectability "is, 
therefore, considered to be a form

idable and risky affair for w
om

eri. F
urthennore, 

w
om

en can find the process o
f integration in academ

ia a very difficult and dem
anding 

task, not only because o
f the educational and academ

ic challenge this represents, but 
even m

ore so because o
f the cultural and socio-psychological factors at stake. ~n fact, 

in addition to her involvem
ent in academ

ic activity, the M
oroccan w

om
an is expected 

to play the role o
f m

other, housew
ife, and so on. 

In this sense, the fam
ilial situation 

m
ay be aJactor that hinders the academ

ic aspirations o
f som

e academ
ics, or serves as 

an explanation for their w
eak m

otivation in this regard: 
." In addition to m

y teaching, w
hich takes a lot o

f m
y tim

e, I also have fam
ilial 

obligations . .[n other w
ords, m

y teaching and m
y fam

ily take a lot o
f m

y tim
e and 

energy. So, I do not have enough tim
e to publish o

r to do scholarly w
ork. E

ut, I do 
not regret this too m

uch. I think I can enjoy m
y life w

ithout them
. Infact, I w

ould 
not like ,to be an eternal student burdened w

ith eternal stress: presenting papers to 
people and w

orrying about w
hat they 

say and w
hat things 

w
ill 

be 
liked ... 

teaching is enough fo
r m

e ... " (L
inguistics assistant professor). 

O
thers deplore the fact that their intellectual m

otivation is undennined by the 
attitude and lack o

f support evinced by their husbands: 
"H

ighly educated o
r not, in the view

 o
f som

e husbands you are m
ainly and above 

all a w
ife. This m

eans that your academ
ic value is the last thing to consider w

hen 
it's a question o

f defending your position in thefam
ity ... " (M

edical researcher). 
S

uch an attitude can also be encountered on the cam
pus: 

"In
 spite o

/,yo
u

r educational a
n

d
 academ

ic achievem
ent som

e colleagues (m
en) 

still look a
t you as a helpless creature w

hose contribution to the w
orld o

f 
kn

o
w

led
g

e is n
o

t im
p

o
rta

n
t ... You 

rarely g
et a

n
y p

o
sitive feed

b
a

ck a
n

d
 

encouragem
ent from

 them
 .... " (G

eography assistant professor). 
In this situation a w

om
an m

ay find herself confronted w
ith a com

plex dilem
m

a. A
s 

a m
em

ber o
f a m

inority in academ
ia, and being under the control and dom

inance o
f 

m
en, a w

om
an's entrance into the academ

ic field is, explicitly or im
plicitly, 

conditioned by the dem
and for confonnity w

ith the prevailing situation. 
S

he is 
expected to find her place in the institution w

ithout openly questioning the existing 
rules or disturbing the prevailing balance o

f pow
er. 

A
s a n

e
w
c
o
m
~
r
 striving to 

construct an academ
ic identity and im

age, the w
om

an can, in principle, and thanks to 
her capital and expertise, gain pow

er, authority and respectability. 
H

ow
ever, due to 

the factors previously noted, her position seem
s to be subordinated and characterised 

by conditional and conditioned requirem
ents: It is conditional in that she is tacitly or 

openly pressured to play the sam
e role as the m

an, to dem
onstrate her intellectual 

ability aQ
d plausibility. B

ut her position is conditioned by the fact that there is a set o
f 
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rules, structures and stereotypes w
hich regulate h

tr activity and academ
ic existence. 

P
atterson (1973:314) argues that lithe w

om
an w

ho enters the m
ale-dom

inated spheres 
o

f academ
e o

r the professions, for exam
ple, w

ill be defined as deviant,' she is not w
hat 

w
e think she should be". 

In these circum
stances, adds P

atterson, she develops 
com

pensatory strategies for m
inim

ising her 'deviance': in order to be accepted she acts 
like a m

an or conform
s to the "expectations o

f the fem
inine role" (p.315). 

C
onclusion 

In their search for recognition and better status, w
om

en discover that intellectual 
and academ

ic achievem
ent are crucial but not the m

ost determ
inant devices. T

hey 
have to struggle on three other fronts: the socio-cultural (attitudes, tradition, gender 
role, stereotypes, etc.), the private (household, m

otherhood, division o
f labour), and 

the econom
ic (salary, financing o

f academ
ic activity, daycare). 

If w
e take into account the lim

ited m
aterial possibilities that academ

ic facilities 
offer 

in M
orocco in term

s o
f library, research, equipm

ent, financial support for 
research. then w

e realise the extent to w
hich academ

ic achievem
ent is also detennined 

by 
the cultural and econom

ic capital w
om

en possess. In other w
ords, those academ

ic 
w

om
en w

ho em
erge from

 culturally and econom
ically deprived backgrounds face 

enom
lO

U
S problem

s in carrying out their academ
ic activity. 

T
he origin and position ~n the social structure have, therefore, a significant im

pact 
because they 

condition the academ
ic existence o

f w
om

en on cam
pus and at hom

e. 
D

elam
ont (1989) argues that intellectual and academ

ic achievem
ent alone do not bring 

esteem
, honours and visibility. 

S
he contends that for a w

om
an scholar "to m

ake her 
ow

n w
ork rhetorically w

eighty fo
r others ill; the field ... it is probably less a question o

f 
publishing m

ore, o
r even through doi~lg 'better' research, 

but o
f personal contacts, 

friendships, 
visits, 

conferences, 
sem

in
a

rs ... " (p.260). B
u

t M
oroccan w

om
en 

academ
ics find this a difficult route to travel. A

s suggested earlier, fam
ily duties over 

and above econom
ic factors restrain their freedom

 o
f m

ovem
ent. T

hey find 
them

selves 'chained' to their fam
ilial obligations. 

In fact, w
hile w

om
en often adjust 

their academ
ic careers to fam

ily 
needs 

(and som
etim

es their husbands' w
ork), the 

m
an, in 

m
ost cases, ad

ap
ts the fam

ily's life co
u

rse to his career and w
o

rk
 

requirem
ents. In this sense, m

any of those M
oroccan academ

ics w
ho publish m

ore, 
take part in various conferences and have international contacts are m

ainly single, 
divorced or have enough econom

ic resources to sustain their activities. Finally, w
hile 

M
oroccan w

om
en academ

ics have greater opportunities and possibilities than ever 
before to im

prove their status, gain recognition and attain visibility, they are not 
alw

ays able to activate all the devices (intellectual, social, adm
inistrative and political) 

autonom
ously and efficiently. T

herefore, w
hile w

om
en have experienced significant 

advances in term
s of authority, pow

er and im
m

unity, their overall achievem
ent o

f 
respect in the M

oroccan academ
ic field rem

ains fragile. 
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N
otes 

I T
he 'intellocratic function' refers to that situation w

here the individual in question is by training an 
academ

ic and scholar but is m
ainly involved in bureaucratic o

r adm
inistrative w

ork. 
l 

T
hose w

ho occupy high adm
inistrative and bureaucratic positions often gain different m

aterial 
advantages, including lodgings, cars, trips. authoritative prerogatives, and so on. 
1 'S

ocial capital' referS to potential resources m
obilised through a netw

ork o
f social relations by m

eans o
f 

inter-acquaintance andlor inteH
ecognition. It consists o

f a set o
f m

obilise able relations w
hich can provide 

support, protection. assistance o
r better chances for prom

otion. 
4 'S

ym
bolic culture' represents aspects o

f prestige, reputation, fam
e, celebrity, talent and so on w

hich, once 
established and recognised by others, enable its ow

ner to obtain credit, esteem
 and honour. 

S B
roadly speaking, 'cultural capital' consists o

f the ow
nership o

f cultural goods (e.g., books, instrum
ents, 

and so on). T
he ten

n
 also has an institutionalised aspect w

hich consists o
f the possession o

f educational title 
(e.g. academ

ic diplom
a) an<,l. recognised ability (e.g. know

ledge o
f languages). 

In addition, cultural capital 
includes a dim

ension w
hich is to be found in the disposition o

f the organism
 in incorporating the previously 

m
entioned form

s o
f capitals as characteristics o

f his o
r her behaviour and personality (e.g. bodily 

m
ovem

ent, m
anners, Iife~style, and so on). 

In M
orocco the illiteracy o

f w
om

en is still very high, and stands at over 65%
 (S

alm
i 1985). It is w

orth 
noting that alm

ost half o
f the participants involved in this project had educated m

others. T
his is o

f course 
linked to class origins and helps to explain the successful career paths o

f the participants. In fact, it seem
s 

that daughters w
ith educated m

others are m
ore likely to continue their studies than those w

hose m
others are 

not (S
abour 1988). 

6 D
uring the last M

oroccan parliam
entary 

election (1994) tw
o fem

ales ~ both o
f w

hom
 w

ere academ
ics -

w
ere elected for the first tim

e in country's history. 
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